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The purpose of this project was to develop a means of integrating drama into the
basal reading program. This was accomplished by adapting Silver-Burdett & Ginn and
Scott Foresman basal stories into plays at the second grade level. The benefits of
engaging children in drama were studied. The literature suggests that drama is a fun and
effective instructional tool: it effectively develops reading comprehension and language
skills in young readers; drama has proven to be an excellent teaching strategy when used
to motivate and interest reluctant readers. Drama can be an excellent supplement to
traditional basal reading instruction by adding variety and a new reading format.
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CHAPTER!
BACKGROUND OF THE STUDY

Introduction
There are as many differences in the way reading is taught from a basal reading
series as there are teachers who teach it. This project will investigate one approach
(which uses drama and the reading of plays which have been scripted from basal stories) to
improve reading comprehension. When drama is incorporated into the language arts
block, there are some significant effects supporting the reading achievement of young
children who may be experiencing some difficulty comprehending the intent of the printed
words (Booth, 1985).
Drama has many virtues. It is fun, motivating, and different. It gives children a
strong purpose for reading and brings meaning to language. It allows children to visualize
and act out concepts. Drama increases comprehension by actively engaging children in
using schematic and contextual cues (Harp, 1988). Drama improves social skills, selfconcept, and creativity (Stewig & Vail, 1985). Drama tones metacognitive thinking and
allows children to make decisions and evaluate and respond to issues in social contexts
(Nelson, 1988). Children learn how to work cooperatively in groups where they think,
talk and share viewpoints in order to make decisions (Siks, 1977). Drama enhances
language skills and gives children the opportunity to work in detail with elements of
language such as style, vocabulary, tone and content (Morgan & Saxton, 1988).
Though many educators are aware of these and many other benefits of drama, few
find the time to use it with their students. This project establishes drama as a priority in
the curriculum by integrating drama into standard reading programs. Perhaps most
importantly, drama can bring excitement to the reading program and encourage children to
mentally, socially, and physically invest in the learning process.

1

2

Statement of the Problem
When working with underachieving readers, it becomes apparent that many of them
lack the ability to use personal experiences to interpret print and draw inferences to
facilitate comprehension. For some students, reading is a frustrating process of trying to
sound out meaningless printed words. For these students, the traditional method of
reading instruction is not sufficient to bridge the gap between what is printed and what is
intended to be understood by the reader. Other alternatives which encourage expressive
language skills need to be investigated, tried, and measured.

Purpose of the Study
The purpose of this project was to develop sixteen plays adapted from both the
Silver-Burdett & Ginn and Scott Foresman basal reading series. Drama was intended to
be the vehicle through which involvement and interest in expressive language skills would
be encouraged.
Publishing companies have selected an excellent anthology of children's stories to
include in their current texts. The vocabulary has been modified to conform to the
readability levels for the various grades. For this reason, basal texts were considered as
one ideal source to use for writing the dialogue necessary for a play.
Presenting basal stories in a play format is a simple, convenient way to motivate and
involve students with preconceived reading fears and frustrations. Manna (1984) says that
drama can turn theory into practical application when favorite stories are presented in a
play format. As students read, reread, discuss and perform the stories as plays, it is
expected that they will reach vocabulary and comprehension mastery. The teacher will
feel comfortable that the district accountability requirements will be met regarding mastery
standards set by their adopted basal series.
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Limitations of the Study
The sixteen plays presented in this study are taken from second grade Silver-Burdett
& Ginn and Scott Foresman basal texts; therefore, the material offered would be
appropriate only to second grade students, or students reading at a second grade level.
Only teachers with students at these reading levels would find this project useful.
Subsequently, this project is limited, and would only be beneficial to a select population.
The project is further limited to the type of story selected to be written in play format.
Stories selected have adequate dialogue, numerous character parts, and a plot with bold
dramatic elements. A final limitation of the study is that no assessment of the effectiveness
of the drama activities was conducted.

Definition of Terms
Basal Reading Program. A sequentially arranged series of reading workbooks,
teacher's guides, scope and sequence charts, tests, and supplementary practice materials
(Allington et al., 1987, p. T6).

Comprehension. A process which requires readers with ideas and attitudes of their
own to interpret what the author is saying (Heritage Dictionary of English Language,
1972, p. 303).

Concrete Operation/Preoperation. The developmental stage in which the
manipulation of concrete objects are needed to learn (Nelson, 1988, p. 20).

Inference. The making of logical connections or the filling in of information from
one's memory and experience (The American Heritage Dictionary of the English
Language, 1972, p. 659).

Metataxis. The ability to hold the real world and an imaginary world in the mind at
the same time (Morgan & Saxton, 1985, p. 35).

Referential Attention. The drama is seen as an instance of a more general case or
as an illustration of the outside world (Bolton, 1985, p. 155).
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Transmediation. The ability of moving information from one communication

system to another (Hoyt, 1982, p. 581).

Summary

The major elements of this study are as follows:
Chapter Two is a review of research studying the effectiveness of integrating drama
into the language arts block.
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Chapter Three explains the methodology and procedures used to construct the
project.
Chapter Four presents the project, which consists of teaching strategies for
incorporating drama into a basal series reading program and sixteen plays adapted from
basal stories.
Chapter Five contains a summary of the study, as well as conclusions and
recommendations.
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CHAPTER2
REVIEW OF RELATED LITERATURE

The purpose of this study was to develop sixteen plays adapted from both the Silver
Burdett & Ginn and Scott Foresman basal reading series. Drama was intended to be the
vehicle through which involvement and interest in expressive language skills would be
encouraged. The following review ofliterature will present the benefits of a
reading/ drama partnership.
The ultimate goal of reading is to gain meaning from the printed word. Sometimes
students struggle with the concept that print is expressive language in written form. It is
common for young readers to become overly focused on the phonetics of reading, and
miss the essential meaning of the words. These readers have not yet made the connection
between words, language, and their own experiences (Booth, 1985).
Booth states that the hallmark of a good reader is one who is able to explore print to
find meaning and rework concepts until understanding occurs. For a young reader to be
able to handle print in this way is a great accomplishment. Educators continually
seek methods and means to encourage their students' ability to handle print in this mature
manner. One such method is drama. Manna (1984) writes, "Since meaningful reading
should be the fundamental goal of all reading instruction, plays offer a lively and
entertaining way to satisfy this essential objective of one's reading program" (p. 717).
Existing research strongly suggests that drama does indeed strengthen a child's ability to
understand written and spoken language (Wagner, 1988).
It is easy to forget the difficulties a child may experience as an emerging reader.
The essential connection between spoken and written language is not an automatically
acquired knowledge. This is where drama can make a substantial impact. Drama is a
natural companion to reading because children are drawing on the same language and
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thinking skills they use when reading. During reading and drama children must understand
and express details of story sequence, word meaning, plot, character, and the use of
schematic cues. To succeed at a dramatic experience, children work to find matches
between stories and their own experiences. They draw upon these experiences to bring
meaning to the drama activities (Harp, 1988). Bidwell ( 1992) suggests that drama
activates a student's knowledge framework for typical situations. This knowledge
framework is used to explain the actions of the characters. By activating this framework,
children come to realize that meaning is not dormant. Indeed, meaning and understanding
become the main objective of all drama activities.
Children can be taught that to understand what they are reading and speaking, they
must apply their own personal experiences to their existing knowledge of word meanings,
relates Wagner ( cited in Booth, 1985). The ability to combine personal experiences and
word meanings becomes significant when it is understood that while reading, a child's
understanding of what the words say is deeply personal and unique. His understanding is
dependent upon his personal experiences and past knowledge. The child translates the
experiences being read into his own content and conjures up feelings, attitudes and ideas.
His personal reaction is free of outside influence or intervention. The exact same sentence
may have a totally separate meanings for different children, depending upon each child's
experiences.
Often a teacher does not know exactly what messages a child perceives from a story
(Booth, 1985). Drama can clarify meaning and concepts for a child, and allow a teacher
to witness the child's perceptions of the reading material. It can also help a child to
translate past experiences into new ones. The performance aspect of drama and play
reading encourages a child to become aware of the connection between print and spoken
language. Through participation in a play, children are required to utilize their past
knowledge in order to supply all the pertinent story details and transform the written
language to sounds and actions (Styan cited in Manna, 1984). This process is
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transmediation, or the ability of moving information from one communication system to
another (Harste, Burke, & Short cited in Hoyt, 1992). This process encourages children
to create new meanings and to integrate and expand their existing ones. Children use their
body and voices to communicate their understanding of the reading material.
Transmediation occurs when they translate their understanding into motion and verbal
interpretation (Hoyt, 1992).
Another strength of drama is that it is an interactive participative experience in
which a child can gain multiple clues to assist understanding. It is a collaborative learning
experience for all the children involved. It is a collaborative experience when children
witness their peers dramatic interpretations of the reading and compare and evaluate their
own understanding of the text (Booth, 1985). As children work together on a classroom
presentation, and as they discuss the script, they become skilled in their ability to
transform written language into expressive language which enables them to communicate
their thoughts and feelings (Manna, 1984 ). Drama can make reading a story a broadening
experience by involving the thoughts and feelings of the entire group. The students
develop a relationship between each other and the text, making the story more enriching
than it would be with traditional reading methods (Thompson, 1985).
There are three different ways in which drama can help children reflect upon
language. Fleming ( cited in Verriour, 1985) explains that the first instance of reflection
occurs during the drama itself when children not only use language, but hear language as
spectators. The second way takes place when children play roles which have a specific
focus on language, such as a character portraying a news spokesperson. The third
moment of reflection comes after the drama has taken place and children are able to talk
about and explore the events which took place. This evaluation and reflection becomes a
very important part of the dramatic process and is equally as important as the performance
itself (Bolton cited in Verriour, 1985). Students analyze their performance by asking
such questions as "How am I doing?" Feedback between students and teachers stimulate
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interaction and discussion about the drama (Bidwell, 1992). Reflection should take place
throughout the experience, allowing the children to continuously synthesize what has
happened.
Participants need spaces in which to sort out relationships between themselves and
their characters. In this way, understanding and meaning become focal points of activities
rather than the dramatic action.
Questioning is also an important part of reflection. Teachers should ask students
about meaning, personal feelings, and have them evaluate what has happened. (Morgan &
Saxton, 1985). Students go back and forth between story and their dramatic responses,
adjusting and modifying until they feel confident in their actions (Fines & Verriour cited in
Booth, 1985). These interactions between their own thoughts, the group's thoughts, and
the author's intent bring about more complete learning.
Drama helps not only in the way it can stimulate children to learn new knowledge
from the text and the group, but it enables them to understand more fully what they
already know. Drama can reshape concepts already held, so that students can look at their
past experiences in a different way (Bolton, 1985).
Drama places learners in a variety of contexts which generate thoughts, feelings, and
language beyond their typical daily experiences (Edmiston, Enisco, & King, 1987).
Verriour (1985) concludes that the classroom is an ideal setting for drama to occur where
children can be allowed to safely and comfortably examine issues in specific social
contexts. Not only can exploring feelings and issues in the context of drama reinforce
existing knowledge, but they can extend children's areas of reference and experience so
that they may more maturely express themselves. Erickson (1988) suggests that students
learn to create new perspective from familiar action. As they share experiences, their
imagination is stretched and they are able to explore self-awareness, human behavior and
expression using movement, rhythm, verbalization, sound and role playing. Drama creates
an environment where participants are able to explore feelings, behavior and ideas.
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Students learn how to explore, discover, and talk about complex issues (Erickson, 1988).
As children develop abilities to express thoughts and ideas, their own learning and
communication fluency become more effective (Thompson, 1985).
One reason children are provided a range of experiences is to comprehend, or think
about what was read in their search for meaning. Comprehension is influenced by
children's personal knowledge and experiences within the particular social or cultural
contest surrounding their lives. These experiences can be actual or vicarious (Booth,
1985).
It makes sense that children can better comprehend a range of life's situations they
may read about if they are or have been directly involved in them. Inferences are made
when the child can compare the real with the written event (Britton cited in Booth, 1985).
Nelson (1988) refers to Piaget's theory of developmental stages which states that
primary age children operate at the preoperation or concrete operation levels. In these
stages, children are just beginning to master operations which help them plan ahead or
keep track of information. They learn best by manipulation of concrete objects. They
have difficulty focusing on more than one aspect of a situation at a time. They still need
familiar examples which have relevance to their own lives in order to understand new and
complex ideas. This would explain why making the connection between print, experiences
and meaning is a difficult concept for young readers. However, drama lends a
concreteness to the abstractness of finding meaning from print. Since plays are performed,
participants of drama are able to see dialogue acted out before them, enhancing
comprehension.
Through dramatic action, children feel and relate to the emotions of story
characters. Yet at the same time, there is a sense of dualism. The participants of drama
can attend to two separate meanings. They view the drama as an illustration of the
outside world . This, according to Bolton (1985), is referential attention. Referential
attention occurs when drama explores a scenario from real life, or conversely, they can
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gain meaning from the drama in and of itself. This is aesthetic attention where essential
meaning comes through symbolic objects and actions.
The existential nature of drama combined with metataxis--the ability to hold the real
and imagined world in the mind at the same time--is the fundamental ingredient which
makes drama central to language learning (Bolton, 1985). Drama enables children to be in
control of their own thinking and language (Verriour, 1985). Through a vicarious
experience, children can project themselves into new people, objects or problems.
Students can relate to themselves and others through their character, and they can observe
their characters relating to one another. Students can practice making decisions which will
have no real consequences. Then they can observe the consequences of their character's
decisions . Students can infer one thing from another to draw conclusions about life. They
can reflect upon and evaluate their own personalities through the plot of the play and the
role of the characters. As children reach the point where they can "Think from inside
situations," they truly make the connection with other experiences (Thompson, 1985).
The drama connection is applicable to meaningful reading, because it asks children
to view the story as a whole, rather than emphasizing sentences or paragraphs. Children
must search for global meanings as a way to find the interrelationships between characters
and events, and make interpretations (Martin, Cramond, & Safier, 1982). As they search,
children come to know their characters on a more elevated level in order to play their part
effectively (Bidwell, 1992).
Play readers must decide how to visualize the setting and time period as well as how
to develop appropriate action. Drama participants give their characters gestures,
movement and voice based on their interpretation of the character's emotion, thought and
relationships. These decisions require the ability to interpret, make inferences and
experiment with language (Manna, 1984). By dramatizing a story, children gain a greater
understanding of cause and effect, as well as an understanding of the motivations and
emotional responses of their characters (Galda cited in Wagner, 1988). Indeed the very

11

core of the concrete experience of drama is that children gain personal meaning and make
sense of social, ethical and moral concepts (Norman cited in Bolton, 1985).
Sound developmental instructional practice involves learning through doing.
Holdway ( cited in Yanushefski, 1988) believes that teachers must get students reading,
writing, listening and talking as actively as possible. Central to this is the exploration of
meaning as it relates to the real world, literature and related arts. A good language period
will be one in which the students will be cognitively and linguistically active most of the
time. In contrast with traditional teaching situations, teachers dictate information and the
role of the child is to listen.
Instinctively, children are self-directed learners. This natural curiosity and will to
learn should be encouraged in all academic areas, and certainly in the language arts
(Heathcote & Herber, 1985). Drama, by its very nature, is active and entices children to
become involved. From dialogue to other related dramatic activities, the language in a
play is seen, heard, and shared. Children who discuss and dramatize play scenes are
actively discovering how language can be used to express ideas, emotions, and moods in
specific contexts. They learn about and demonstrate the power words have to make
meaning out of experiences (Manna, 1984). Thompson (1985) says that just hearing or
reading a play is insufficient. It must be performed so that children can move and interact.
In this way concepts of space and time are communicated. The very pressure and
authenticity of being required to perform can help children find meaning in the language.
Children can see a reason for reading when they know that they are going to be
dramatizing a play or their reading material. They see valid reasons to use their reading,
speaking and listening skills (Harp, 1988).
A study by Henderson and Shanker (1978) explored the use of drama versus basal
reader workbooks for developing comprehension skills. The subjects were twenty-eight
second grade black students. All of the children received the experimental treatment in
two phases. During the first phase, the children received eight traditional basal story
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lessons and were required to independently complete corresponding workbook pages.
Comprehension tests were administered and the second phase began. In this phase the
children again received traditional basal lessons, however, no workbook pages were given.
Instead, the children dramatized the stories. The investigators suggested that dramatic
activities were more effective than workbooks for developing the comprehension skills of
recognition and recall of detail, sequencing of events, and generalizing main ideas. They
suggested that the students enjoyed dramatic activities far more than workbook exercises.
During the second phase the students were more interested and motivated to read. From
this study it was surmised that substituting dramatic activities for workbook pages is an
ideal way to make reading meaningful and actually enhanced reading comprehension.
Drama should receive much more emphasis in the curriculum. Verbally interacting
with people in different situations is of primary importance in the development of thought
and language is desired . Through the communicative experience of drama, children
develop abilities to use language independently and creatively (Siks, 1977).
Stewig and Vail (1985) designed a study to determine what relation exists between
creative drama and oral language growth. This study replicated two previous studies
(Stewig & Young, 1978; Stewig & Mckee, 1980) which found that creative drama lessons
significantly improved oral language in fourth and seventh grade students. This particular
study used 32 experimental subjects and 40 control subjects from the seventh grade. All
the students were given pre- and post-tests.
The experimental group was taught a set of twenty creative drama lessons between
the months of September and May. At the conclusion of the experimental program,
transcripts of the student's oral speech were coded to relay the total number of words,
length of sentences and to measure language growth differences between the experimental
and control group . The intent of the study was to explore how drama could be integrated
into the existing language arts curriculum as opposed to being a separate subject. In this
context, the results were positive. The authors stated, "This study demonstrates that time
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can be taken from the regular language arts program and given to drama, without adverse
effect in the development of students' oral language" (Stewig & Vail, 1985). The results
also indicated that both groups made significant oral language growth. Those students in
the experimental enjoyed and showed growth by spending time with drama instead of the
more conventional program.
In another study, researchers developed an experimental curriculum to determine
whether formal dramatics would improve verbal ability of kindergarten aged children.
The researcher stated that, "In the program, dramatic experiences are offered in sequential
order; each child's opportunities for active participation are greatly increased; and dramatic
and narrative skills develop together and reinforce each other systematically" (Paley,
1978). The experimental program progressed over a four-month period. Data was then
collected from observations and tapes of children storytelling and participating in
discussions. The findings showed that formal dramatics developed verbal skills. The
kindergarten children initiated more comments in discussion and used more words and
longer sentences. The children were better able to communicate what they mean.
The International Reading Association has recommended that reading programs
include the development of schema, metacognition, strategic reading, and oral language
with a renewed focus on literature. All of these components can be part of reading
instruction when drama is included (Bidwell, 1992). Moffet and Vygotsky (cited in
Nelson, 1988) agreed that through drama, pupils have the opportunity to use language
purposes which they may not use in their everyday lives. Drama is a medium through
which practice and extension of language can occur in a meaningful contest.
The majority of language used in public schools is for informational and interactional
purposes. Expressive language, that which expresses thoughts, feelings, and ideas is
undervalued and often neglected. However, during a drama experience, expressive
language is extensively used in dialogue, during discussions, and periods of reflection
(Morgan & Saxton, 1988). Script reading and play acting can also make children more
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attuned to language styles and usage. By focusing on the play's dialogue, discussion and
making suggestions about the reading, children discover different ways of saying the same
thing. Children learn that the meaning is dependent on the context and on the speaker's
intention (Manna, 1984). In addition, children can practice using language to
communicate meaning for different purposes through the use of pitch and projection (Siks,
1977).
While enhancing reading readiness, oral language and reading comprehension,
researchers found that drama enhances vocabulary development (Miller & Mason, 1983).
Verbal expression through drama can help children become involved with words and
vocabulary in two basic ways. These include vocabularies related to the content of each
activity and the vocabulary related to the art of drama itself Vocabulary related to drama,
includes words dealing with the dramatic elements, and concept components. Vocabulary
related to the concept, or play script, is specific to each drama activity. The children have
direct involvement with the vocabulary used by their characters. This involvement with
the words lends to the association of the vocabulary words to their meanings (Siks, 1977).
Drama very effectively integrates all of the language arts. According to Bidwell
(1992), children improve their abilities to speak, write, listen and of course read. There is
other evidence that drama is a powerful tool to improve children's writing.
Risemberg and Zimmerman ( 1992) used seventy-one third grade inner city students
to determine the effects of motoric and emotional enactment on autobiographical writing.
The two experimental groups participated in motoric or emotional enactment's of stories.
The control group participated in verbal story telling. The three groups then wrote two
autobiographical stories. Analysis of their writing revealed that those students who
participated in dramatic activities outscored the control group. The results of this study
indicated that mime, movement and dramatic activities should be included into the writing
curriculum and that dramatic activities are more effective than story verbalization for
improving literacy skills.
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Indeed, studies indicate that drama provides growth in all the domains, cognitive,
affective and psychomotor. Lehr (cited in Nelson, 1988) contends that students must
engage themselves with knowledge, comprehension, application, analysis, synthesis, and
evaluation in the cognitive domain. In the affective domain they receive or attend. Drama
involves nonverbal, as well as verbal, communications which enhances growth to the
psychomotor domain. Bordan (1970) also notes that through drama, children cultivate
traits that improve reading comprehension, as well as imagination, judgment, expanded
vocabulary, acute perceptions, analysis of characters, sensitivity to feelings, character
identification, awareness of personal feelings, and ability to express them using articulate
English. As students strive to demonstrate their knowledge orally, drama helps them
evolve into mature levels of higher order thinking, problem solving and language usage
(Hoyt, 1992).
Perhaps the most important reason to use drama as Bidwell (1992) wrote, is that
drama is fun. Children enjoy it because of the added variety and social connotation.
Socialization is important for children of all ages and the social nature of drama is an
added highlight. It is an excellent cooperative group activity which adds excitement to the
reading period. It enables children to work in groups and learn the cooperation and social
skills needed for real life (Nelson, 1988). Drama allows students the opportunity to be
active and involved in their reading instruction. Since drama permits children to be on
their feet and moving about, it relieves the tedium of the day and gives children a fresh
perspective on reading instruction. When actively involved, children improve their
attitude towards learning and reading (Miller & Mason, 1983 ). Bolton ( 1981) says, "The
sheer relief with which pupils and teachers alike find a salvation from strictures of
traditional school studies in the contrasting activity-centered happenings of a drama
session is evidence enough, one might have thought, that drama, if it is nothing else, in and
indeed must be doing." Indeed, it can be said that drama adds a spark and intensity to the
reading curriculum that you don't often see otherwise.
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CHAPTER3
METHODOLOGY
Purpose
The purpose of this project was to develop sixteen plays adapted from both SilverBurdett & Ginn and Scott Foresman basal reading series. Drama was intended to be the
vehicle through which involvement and interest in expressive language skill would be
encouraged.

Procedure
Contemporary research on the effects and benefits of incorporating drama into the
language arts block was thoroughly reviewed . Research on the relationship between
drama and improved reading comprehension, language skills and social skills were
included in the review.
The second grade basal series Silver-Burdett & Ginn and Scott Foresman, were
selected as the source of stories to be adapted into plays. The stories selected had
adequate dialogue, numerous character parts, and a plot with bold dramatic elements. The
selected stories were then rearranged into play format with careful consideration to
preserve the controlled vocabulary. Research and practical experience supplied the
methodology for incorporating the plays into a reading program and was included in the
project.

CHAPTER4
THE PROJECT: TEACHING STRATEGIES AND ADAPTED PLAYS

Presented in this chapter is a brief explanation of teaching strategies to facilitate
the incorporation of drama into a reading program. Also included are the adapted plays,
an example lesson plan and an example evaluation checklist. The following is a summary
of the chapter's contents:

Teaching Strategies ... .......... ...... ................ ..... ...... ........ ...... ... .... ..... .... .. .......... ... ... ..... .. 3
Introduction ..... ........... .. ... .. ... .. ..... .................. .. ..................... ... ... .................. ... 3
Introducing Dramatic Structure: Plot, Character, Setting .................................. 3
Conflict and Resolution .. .... ............ ..... ....... .... .. .. ... ........... ....... .. ........ .......... .... . 4
Discussion, Reflection, Evaluation ... .... ..... .. .. .... ... .... .... ..... ........... ... .. .. .. .. ... .. .. .. 5
Replaying ................ .. ............ ............ ....... .... .. ....... ..... ... ... ....... .... ......... .... .. ..... . 6
Leader Participation ........... ....... ..... ....... ... .. .............. ...... ... .. .... .. .... .......... .. ... ... . 6

Skills and Behaviors Sample Checklist. .. .......... .. ... .. .. .... .. ..... ............... .. 7
Developing a Lesson Plan .. .... .... ... .... ......... ... .. ... ... ..... ... ... ...... ....... ... ..... ......... .. 7
Sample Lesson Plan: The Ugly Duckling ....... ..... .... ........ ..... ....... .......... 9
Plays: Silver Burdett and Ginn .. .. ... .. ..... ....... ......... ....... ..... ..................... ..................... 10
Not So Wise As You Suppose .... ..... .. .... ... .. ...... ................................. ..... .. ....... 10
Toad of Toad Hall ............. ... .. ...... ... .. .... .. .... .... ... ... ... .. ...... ............. ....... ... ....... . 13
The Bremen Town Musicians ............... ..... ...... .. ..... ... ... .. ......... ... ...... ....... ......... 17
Winter Magic .... ......... .. ....... .......... .......... .......... ..... .. ... .... ... .......... ........ ...... ... ... 21
The Bundle Of Sticks .. ... .. .. ............. ..... ..... ... ..... ...... .. .. ........ .. .... ... ..... ............... 24
1
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Watch Out, Ronald Morgan! ... ...... .......... ........... .. ...... .. ..... ........ ... ... .. .. .. .. ..... .... 27
Dandelion .... .............................. .. .. ..... ..... .......................... ..... .. ............ ....... .. .. 31
The Ugly Duckling .................... .. ..... .................... ........ ....................... .... ....... .. 35
The Caterpillar and the Polliwog .. ..... .. ... .... .. .... ....... .... ............... .. ... .... .. ........... 39
The House That Nobody Wanted ... ... .............. ................... .. .. .......................... 42
Plays: Scott, Foresman Reading .... .. .. ..... .......... .... .... .... .. ......... ... ... ......... .... .. .. ... ... ... ..... 45
Puss In Boots ......................... .... ...... ..... .... ... .... ... .. .... .. ... ..... .. .. .. ............... .. ...... 45
Little Otter's Coasting Party ........ .............. .... ........... ........... .... ......... ... .. .. .. .. ... .. 50
A Bell For The Cat -- A Fable By Aesop ............... .. ... .. ..... ... ... ...... .. ... .. ... .... .. ... 53
The Wise Clown ... ......... ..... ..... ...... .... ... ... ........ .......... .... ... .. ... ........ .... .... .... ...... 57
Stone Soup .... ..... ....... .... ... ........ ....... .. ... ............. .... ..... ........ .......... .. ........... ...... 60
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Introduction

The focus of educational drama is the learning process and the experiences and
knowledge gained through the creative process of drama rather than the presentation of
such. Therefore, the leader's instruction and participation has a great impact on the
success of the drama experience. The following paragraphs will explain what a drama
leader does when guiding children through a play.

Introducing Dramatic Structure
Plot, Character, Setting

Prior to incorporating plays into a reading program, the teacher should guide
students to a basic understanding of dramatic structure. The three most basic components
of a play are plot, character, and setting. The beginning of the plot introduces the story,
the characters, and the setting. Students should be alerted to pay close attention to the
beginning of the plot when these basic components are introduced and explained. Their
conception of the story, characters and setting will impact their understanding as the play
progresses (Bolton, 1981 ).
During this introductory stage, it may be beneficial for the children to pantomime
simple characters such as animals and moving objects. As children are exposed to many
characters, they will begin to take on the physical, mental; and emotional persona of the
characters. Once children gain experience by playing different roles in varying situations,
they will soon begin to demonstrate understanding of their characters. Attitudes and
feelings will be displayed in their actions. Discussing the setting of a play with children
will increase understanding for the character's motives, and set the appropriate mood.

Conflict and Resolution

The central theme of the plot usually contains the conflict which challenges the
characters. Conflict is a component children will learn to identify as a problem to be

4

solved. They will soon begin to understand that there are different kinds of conflicts and
many alternatives to resolve problems. Frequent questions, discussions, and reflections
will direct children to seek their own conflict resolutions. Exploring answers to questions
will prompt children to view conflict in a problem-solving manner. The teacher may ask,
"How can this conflict be resolved? What will be the consequences of that action? What
would you do? What do you think the character will do?" The initial guided practice in
finding solutions will quickly be replaced by independent searching for creative ways to
move the plot forward to a satisfactory ending.
Young children will evolve to a simple understanding of the five types of conflict.
These are conflict against nature, against another person, against society, against
technology, and against themselves. The teacher may find it beneficial to use a variety of
well known stories to discuss each of the types of conflict. For instance, the story of the
Ugly Duckling may be used to explain conflict against society. After reading the story,
students should be given numerous opportunities to identify the source of conflict and
how this conflict will effect the character's actions, and the potential resolution to the
problem. The ending of the plot brings resolution to the conflict and gives the students
closure.
Students will need many opportunities to learn to recognize dramatic structure.
Children will find it helpful to begin discussing dramatic structure by first using fairy tales
and well-known stories where the structure is fairly obvious. After reading the story
aloud, students will begin by adding actions for the more dramatic parts, followed by
discussion of dramatic components. The language of drama will flow naturally once the
children have internalized the dramatic structure (Bolton, 1981 ).

Discussion, Reflection, Evaluation

Discussions are very important in the dramatic experience. They should be used to
focus the group's attention, encourage deeper thinking, and establish a questioning
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atmosphere. Discussions also help students understand ideas and information surrounding
characters and roles. Discussions of the play help to clarify perceptions and air any
misconceptions. A leader may begin a discussion by simply asking a question specific to
the play leading to a more universal question. For example, the leader may ask, "How did
the Ugly Duckling feel when the ducks called him ugly?" And then ask, "How do most
people feel when put down or made fun of?" In this way, children are led to understand
the true meaning of the play. Another means of guiding children to interpret a play is to
ask them to describe similarities and differences between themselves and the characters.
This can be an especially useful discussion when dramatizing characters whose culture or
lifestyles are different from that of the students. Of course, visual aides and props
stimulate a discussion, and give children a visual image to work with.
Reflection is a tool to connect students to their character's feelings and moods.
Before the children begin acting, and in intervals throughout the play, ask them to speak
aloud the thoughts their characters might be thinking and express the character's
motivation behind an action. At the end of the play the children should reflect back upon
the entire play by giving their personal reaction and an evaluation of their performance.
These reflections should be tied into the discussion which explores the broader questions
raised by the drama. In so doing, students verbally reinforce their feelings and ideas and
are more likely to stay involved.
The teacher should be prepared to give each student a thoughtful evaluation of
their performance. The focus of the evaluation should be on the activity and related goals
and objectives. Do not evaluate the child but rather the child's performance, emphasizing
the positive and presenting criticism in a constructive manner.
In addition to the leaders evaluation, students should be guided to express a brief

self-evaluation in which the outcomes of their experiences are discussed. The students
may discuss their own progress with a partner having been cued to ask such question as,
"What did you learn?" How well did you do?" "Did you have any problems?" These
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evaluation sessions will focus the student's attention on improve their performance at the
next playing (Bolton, 1981 ).

Replaying
To begin actual acting of the plays, keep the experience brief This will help
children struggling with embarrassment or anxiety to alleviate their fears . Use this brief
experience to build confidence by sustaining a relaxed and positive atmosphere.
Participants can expect to replay three to four times. The first playing will give the
students a global idea of the play. The second playing, students add and drop ideas and
refine and polish their presentation. The third playing will hopefully produce a final
synthesis of ideas. The fourth may be presentation to peers.

Leader Participation
Throughout replaying, leader participation is essential for success. The teacher
will strive to increase student involvement by introducing, discussing and side-coaching
the material. Encouraging imagination is important, but to keep the activity productive
the leader must give the group limits and structure. When organizing the lessons consider
carefully the groups abilities, needs and interests. Throughout the play the leader should
watch for children who are feeling frustrated or pushed beyond their ability, and at the
same time for those not being challenged enough. The teacher is involved in all aspects of
the drama from verbally creating a mood or scene, asking questions, redirecting students,
leading periods of discussion or reflection and evaluating progress towards the lesson
goals. The teacher may find it helpful to use a checklist of some sort to keep track of
student involvement during the replaying and to help with verbal evaluations. An example
checklist is provided.
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SKILLS AND BEHAVIORS
SAMPLE CHECKLIST
DATE:
STUDENT:
PLAY:
BODY MOVEMENT:
o
Uses appropriate gestures/facial expression.
o
Demonstrates understanding of ideas through pantomime.
o
Shows appropriate sensory awareness.
o
Performs with coordination and self-control.
o
Reacts appropriately to nonverbal communication.
VERBAL EXPRESSION/ READING SKILLS:
o
Demonstrates comprehension of material by using voice variety and inflection.
o
Demonstrates understanding of vocabulary through pantomime.
o
Speaks clearly and distinctly.
BEHAVIOR/CONCENTRATION/COOPERATION:
o
Maintains involvement in playing.
o
Follows direction I stays on task.
o
Interacts with peers.
o
Contributes to group effort.
o
Listens and observes.
REFLECTION/ DISCUSSION/ SELF-EVALUATION SKILLS:
o
Expresses original ideas.
o
Makes constructive contributions.
o
Reacts appropriately to constructive criticism.
o
Incorporates suggested improvements.

Developing a Lesson Plan

When developing a lesson plan there are six guidelines to consider. The first is to
consider the individual needs of the students. Second, decide which concepts and
processes should be introduced and reinforced . Third, state student goals and objectives.
Fourth, list the materials that will be needed and describe an appropriate environment.
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Fifth, list in order of presentation the student's learning experiences. Sixth, list evaluation
procedures (Bolton, 1981 ). An example lesson plan is provided.

SAMPLE LESSON PLAN
THE UGLY DUCKLING

CONCEPT TO BE INTRODUCED:
Conflict Type: Against Society

OBJECTIVES:
1. Students will demonstrate understanding of play through physical expression, gestures,
and facial expression.
2. Students will demonstrate understanding of play through verbal expression, voice
changes, intonation, and inflection.
3. Students will demonstrate understanding of concepts and ideas surrounding play
through reflection, discussion and self-evaluation.
PREPARATION AND MATERIALS :
1. Copies of play, The Ugly Duckling.
2. Pictures of pond, ducks, swan, goose, ducklings (optional).
3. Paper masks or headbands for characters (optional).
LEARNING EXPERIENCES:
1. Open experience with comments and discussion of fowl life on a pond (use pictures).

2. Introduce plot, setting, and characters of play.
3. First playing -- a brief experience to acquaint students with the story characters,
vocabulary, and main concepts.
4. Reflection -- "What do you think your character is feeling and thinking?"
5. Second reading.
6. Discussion of play to clarify and correct the student's concepts and ideas.
7. Third reading.
8. Reflection -- students express reaction to play, characters and conflict resolution.
9. Self-evaluation -- students verbally evaluate their performance.
10. Fourth reading -- perform for peers (optional).
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Garden Gates - Level 6
Silver Burdett & Ginn
p. 94-100

NOT SO WISE AS YOU SUPPOSE
By Michael Patrick Hearn
CHARACTERS:

Narrator
Wise Man

Farmer
Wife

Narrator:

Once there was a farmer who went to the town wise
man because he had a problem, and he did not know
what to do.

Wise Man:

How can I help you?

Farmer:

I have a house and one small room.

Wise Man:

That is not a problem.

Farmer:

It is a problem. I live in this one small room with my
wife and my seven children. We are always in one
another's way, and we are always talking at the same
time. It is so loud that I can hardly hear myself think.
I cannot stand it any longer. Can you help me?

Narrator:

The wise man stroked his chin and thought. Then he
asked the farmer:

Wise Man:

Do you have a horse?

Farmer:

Yes, I have a horse.

Wise Man:

Then the answer is simple, but you must do as I tell
you. Tonight you must bring the horse into your
house to stay with your wife, and your seven children.

Narrator:

The farmer was surprised to hear such a plan, but he
did as he was told.

Wife:

There is not room for the horse in this house. What
can you mean by this?

Narrator:

The next morning the farmer returned to the wise
man.

I

He was quite upset.
Farmer:

You are not so wise as you suppose! Now my house
is even louder. The horse just kicks and neighs
morning, noon, and night. I cannot stand it any
longer.

Narrator:

The wise man stroked his chin and thought. The
farmer waited for him to speak.

Wise Man:

Do you have any cows?

Farmer:

Yes, I have two cows.

Wise Man:

Then the answer is simple. Tonight you must bring
the cows into your house to stay with you, your wife,
your seven children, and the horse.

Farmer:

Are you sure? You surely can't mean what you are
saying.

Wise Man:

Yes, you must do as I tell you.

Narrator:

So the farmer did as he was told.

Wife:

You can't bring our two cows into this small house.
There is not room for all of us now. What can you
mean by this?

Narrator:

The next morning the farmer returned to the wise
man.
He was even more upset.

Farmer:

You are not so wise as you suppose! My house is
louder than ever. The cows just moo morning, noon,
and night. The horse still kicks and neighs. I cannot
stand it any longer.

Narrator:

The wise man stroked his chin and thought. The
farmer waited for him to speak.

Wise Man:

Do you have any hens?

Farmer:

Yes, I have some hens.
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Wise Man:

Then the answer is simple. Tonight you must bring
the hens into your house to stay with you, your wife,
your seven children, your horse, and your cows.

Narrator:

The farmer could not believe his ears, but he did as
he was told, for everyone knew the wise man to be
very wise.

Wife:

What? Surely you are not going to put the hens in
this small house. There is not room for all of us now.
What can you mean by this?

Narrator:

The next morning the farmer returned to the wise
man. He was beside himself.

Farmer:

You are not so wise as you suppose! My house is
louder than ever. The hens just cluck and fight
morning, noon, and night! The cows still moo, and
the horse still neighs and kicks. My wife is upset, and
the children are crying. I cannot stand it any longer.
What can I do for some peace and quiet?

Wise Man:

Well, take the animals out of your house.

Narrator:

So the farmer did as he was told, and once more he
returned to the wise man.

Farmer:

You are as wise as you suppose! You have turned
my house into a home again. Now with all of the
animals out, it is so nice and quiet! My family is
happy, and I can hear myself think again. You have
taught me to be happy with my house just the way it
is. Thank you, thank you!

Narrator:

And the wise man smiled.
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Page 132-141
TOAD OF TOAD HALL

CHARACTERS:

STORYTELLER
RAT
TOAD

ALFRED
MOLE

ST:

Rat has invited his timid new friend, Mole, to have
lunch on the riverbank. In comes Toad, full of
himself as usual.

Rat:

Hello, Toady!

Toad:

Hello, you fellows! This is splendid! Dear old Ratty,
old fellow! Hello!

Rat:

My friend, Mr. Mole.

Toad:

How are you? Splendid, eh? That's good. And old
Ratty, how are you?

Rat:

I'm all right. We were just going to have a bit of
lunch. You'd better join us. Well, Toady, and what
have you been doing lately? Boating? I haven't seen
you on the river this last day or two.

Toad:

The river! Boating! Silly hobby. I've given that up
long ago. Waste of time. No, I've discovered the real
thing.

Rat:

What's that?

Toad:

Aha, what is it? Come to Toad Hall and you shall
see.

Rat:

Sorry, but Mole and I are staying here.

Toad:

Now, you dear good old Ratty, don't begin talking in
that stiff and sniffy sort of way, because you know
you've got to come. And don't argue. It's the one
thing I can't stand. You surely don't mean to stick to
your dull old river all your life and just live in a hole in

13

the bank? Come and stay with me, and I'll show you
the world.
Rat:

I don't want to see the world. And I am going to stick
to my old river, and live in a hole, just as I've always
done. And I'm going to teach Mole all about the river,
aren't I Mole? And Mole is going to stick to me and
do as I do, aren't you Mole?

Mole:

Of course I am. I'll always stick to you, Rat. All the
same, it sounds as though it might be--well, rather fun
at Toad Hall.

Toad:

Fun? Wait till you see what I've got. I've got the
finest--well, wait till you see it. Pass the sandwiches,
Mole, there's a good fellow.

ST:

Mole doesn't hear toad. Mole stands and stares at a
brightly painted cart coming down the road toward
them. The cart is pulled by Alfred, the horse.

Rat

What is it, Mole?

Mole:

Whatever's that?

Alfred:

Oh, there you are. I've been looking for you
everywhere. Introduce me to your friends, won't you?

Toad:

My friends Mr. Mole and Mr. Rat. This is Alfred.

Alfred:

Pleased to meet you. If you're coming my way, you
must let me take you.

Rat:

So this is the latest hobby. I understand. Boating is
played out. He's tired of it, and done with it.

Toad:

My dear old Ratty, you don't understand. Boating-well--a pleasant amusement for the young. I say
nothing against it. But there's real life for you--in that
little cart. The open road, the dusty highway. Come
inside and look, Mole.

Mole:

We could just look inside, couldn't we?

Rat:

Oh well, we may as well look at it, now we are here.
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Toad:

Well, what do you think of it, Mole?

Mole:

It's lovely!

Toad:

Glad you like it. What about starting this afternoon?

Mole:

Oh, Ratty!

Toad:

Come on Ratty, old fellow. This is the real life. No
more talk about your old river!

Rat:

I don't talk about my river. You know I don't, Toad ...
But I think about it. I think about it--all the time.

Mole:

I'll do whatever you like, Ratty. We won't go. I want
to stay with you. And--learn about your river.

Rat:

No, no, we'd better see it out now. It wouldn't be safe
for him to go off by himself. It won't take long--his
hobbies never do.

ST:

Rat and Mole go off in the cart with Toad and Alfred,
the horse. When next we see them, Alfred is
dragging the broken end of the cart. Toad is staring
straight ahead with a dazed look. Rat and Mole have
their arms around Toad, helping him to walk.

Mole:

There, there! It's all right, Alfred. It's all right.

Rat:

You road hogs. I'll have the law on you! Rushing
about the country at fifty miles an hour! Speak to us,
Toady! How are you?

Toad:

Toot, toot!

Mole:

What's he saying?

Rat:

I think he thinks he's the motorcar.

Toad:

Toot, toot!

Mole:

It's all right Mr. Toad. It's all right now.
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Rat:

Toad, we'll have the law on them. We'll get you
another little cart.

ST:

The two friends are sure that Toad will soon recover
and be off on another adventure. They have decided
it is safer to stay on the river and have lunch.
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THE BREMEN TOWN MUSICIANS
CHARACTERS :

NARRATOR
DONKEY
DOG

CAT
ROOSTER
ROBBER

Narr:

Once upon a time there was an old, old donkey.

Donkey:

For many years I have carried sacks of flour for a
miller, but at last I have grown too weak and tired,
and I can work no more.

Narr:

One day the miller decided that he didn't need the
old donkey. But the donkey heard the miller talking
to his wife and thought,

Donkey:

Old as I am, there must be something I can do. I still
have a fine voice, for all my years. I will go to
Bremen to seek my fortune as a musician.

Narr:

So the donkey set off for Bremen. Soon after her
journey began, the donkey met a hunting dog. He
was panting as if he had run very far.

Donkey:

Why are you panting so hard?

Dog:

For many years I served my master well. Now that
I'm getting on in years and feel weaker every day, I
can't hunt with the pack. My master doesn't need
me. I ran away, but where am I to go from here?

Donkey:

I'm going to Bremen. Why don't you come with me?
We could make music in the streets, and I'm sure the
people would pay us well.

Narr:

The dog howled his hunting call, and the donkey
brayed back. The two went on to Bremen together.
Before long they met a cat. She was sitting by the
roadside, looking down at the ground.

Donkey:

Why are you so sad?
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Cat:

It's hard to be cheerful. Just because I'm old and
want to sit by the fire instead of chasing mice, my
master wants to get rid of me. I ran off, but now I
don't know where to turn.

Donkey:

Why not come to Bremen? If you can sing like other
cats I've heard, the three of us could sing in the
streets. We'd be a great success.

Narr:

The old cat was overjoyed. So the three animals
walked on to Bremen, talking about the songs they
knew. After a while they came to a farm. A rooster
was sitting on a fence, crowing with all his might.

Donkey:

What a beautiful noise. Why are you crowing?

Rooster:

I have always crowed to call the fine morning
weather. I am famous for it. But I'm not as young as
I used to be. My master wants to send me away. So
here I sit, crowing while I still have the chance.

Donkey:

What a shame to send away such a fine voice.
Come with us. We are going to Bremen to become
town musicians.

Narr:

The old rooster flew down from the fence and the
four went on together toward Bremen, singing along
the way. The town of Bremen was far, and the four
musicians could not reach it that day. The tired
animals decided to stop and spend the night in a
forest. Suddenly the rooster called.

Rooster:

Ho! I can see a light.

Donkey:

There must be a house not far off. Let's try to find it.
It's getting cold and I'm not comfortable in the
woods.

Narr:

The four animals made their way through the forest.
The light became brighter. At last they reached a
small house at the edge of the woods. The donkey
walked up to a window and looked in.

Dog:

What do you see?
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Donkey:

A lovely table with lots of food on it. There are
people at the table. They look like robbers to me.

Cat:

I wish we were at that table enjoying that feast.

Narr:

The four animals gathered together and came up
with a plan. The donkey stood on her back legs and
put her front legs on the windowsill. The dog jumped
onto the donkey's back. The cat climbed up onto the
dog. And the rooster flew up onto the cat's head.

Donkey:

One ... two ... three ... Hee-haw! Hee-Haw!

Dog:

Oooow! Oooow!

Cat:

Meow! Meow!

Rooster:

Cock-a-doodle-doo !

Narr:

Then the four musicians jumped through the window,
breaking the glass. The robbers sprang up and
scrambled out of the house. They ran into the
woods.

Robber:

It's a monster!

Narr:

The fearless musicians rushed over to the table.
They ate as if they had not eaten for weeks. When
their bellies were full, they looked for places to
sleep. The donkey lay down on a pile of straw
outside the house. The dog found a rug behind the
door. The cat curled up on a chair near the fire.
And the rooster flew up to the roof. Soon the tired
animals were fast asleep. While the animals slept,
the robbers crept to the edge of the woods and
peered at the house.

Robber:

It seems quiet. There's nothing to be frightened of.
I'll go back to the house.

Narr:

The other robbers looked at the youngest robber and
gave him a push. He tiptoed toward the house. All
was still. He opened the door. The room was so
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dark that he decided to light a candle from some
glowing coals in the fireplace.
Cat:

The coals were my eyes. Spitting and scratching,
I flew at the robber's face. He dropped the candle
and headed for the door.

Dog:

The robber tripped on the rug, and so I jumped up
and bit his leg. The robber ran outside and into the
pile of straw.

Donkey:

I gave him a good, sound kick!

Rooster:

All the noise woke me up and I cried, "Cock-adoodle-doo. Cock-a-doodle-doc! The robber ran
back ~o the other robbers as fast as he could.

Robber:

There's a horrible witch in the house. She scratched
me with her long fingers. Then a man with a knife
stabbed me. When I got outside, a monster hit me
with a club. And on the roof there was a judge who
kept screaming, 'Put the crook in jail! Put the crook
in jail!' Let's get out of here!

Narr:

The robbers turned and ran and never came back.
As for the musicians, they lived together peacefully
ever after in their new home.
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WINTER MAGIC

CHARACTERS:

PETER
READER 1
Mother

SEBASTIAN
READER2

Read 1:

Peter and Sebastian the cat sit in the window watching
the snow.

Peter:

The grass is gone. The animals are gone. There is
nothing but snow. I hate winter.

Read 2:

Peter's mother calls him to dinner.

Mother:

Eat your soup before it gets cold. After dinner it will
be story time.

Read 1:

Mother tells a story abouJ the winter king and all the
animals of his icicle kingdom.

Mother:

Rabbit, Fox, Bird, Badger, and Mouse live in the icicle
kingdom with the king.

Read 2:

Soon Peter is off to bed. His blanket feels warm and
fluffy. Peter dreams his bed is a cloud flying over the
snow forest.

Read 1:

Sebastian is in the forest. Peter dances with the
animals of the icicle kingdom.

Peter:

Oh, no! Sebastian is out in the forest. He could be
freezing in the winter night.

Read 2:

But Sebastian is not in the forest, he is safe and warm
in the drawer of Mother's china cabinet.

Peter:

Sebastian, my eyes must be playing tricks. I saw you
dancing in the snow forest.

Sebast:

Winter is full of secrets. But you need the right kind of
eyes to see them
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Peter:

What kind of eyes?

Sebast:

Eyes like mine. Now get ready

Peter:

Where are we going?

Sebast:

To the winterland to look for its secrets. Watch me. I
am growing larger. Now, hop on my back and we are
off.

Read 2:

With Peter on his back, Sebastian jumps through the
snow. Sometimes they sink deep into the white
waves.

Peter:

Where is everything? All I can see is snow.

Sebast:

Help me dig the snow away from this tree, and you'll
see one of winter's secrets.

Read 1:

They burrow deep under the tree.

Sebast:

Here are the roots that store the tree's food. In the
winter, everything happens underground. In the
spring, the leaves will grow again.

Peter:

Look, here's where the mice have disappeared to.
They've made a winter home under the roots. They
are eating the nuts and seeds they have stored here.

Sebast:

I'm very hungry myself. Oh, well, I'll just lick my
whiskers for now. Do you see that badger? During
their long winter sleep they don't have to eat at all.

Peter:

The badger is smiling in his sleep. I think he is
dreaming about the spring.

Sebast:

Let's not wake him. It's time to travel on.

Peter:

Why can't the fox sleep?

Sebast:

He has to hunt. He's hungry all year long.

Peter:

It's stopped snowing. It's so quiet I can hear the birds
rustling their feathers.
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Sebast:

It's easier to hear in the winter.

Peter:

Is this a magic forest? I think I see elves hiding in the
trees.

Sebast:

It's just the ice on the branches. Everything looks
different in wintertime.

Read 2:

As they ride on, the day begins to break. Sebastian
shows Peter an ice cave. As the sun rises, the icicles
shimmer and glow.

Peter:

Does the winter king live here?

Sebast:

The winter king lives everywhere.

Peter:

I like winter. But I'm glad to be getting home.

Sebast:

In the winter, there's no place like home.

23

Going Places
Silver Burdett & Ginn
Page 38-45
THE BUNDLE OF STICKS - A FABLE

CHARACTERS:

FATHER
JOHN

NARRATOR 1
NARRATOR

2

DAVID

PETER

Narr 1:

On a farm there once lived a wise father and his three
sons. The father loved his sons, but he was not
happy. His sons argued all day.

Narr 2:

One day, the wise father asked his sons to build a
new fence in the south pasture. All the sons spoke at
once. Each wanted to build the fence on his own.

Peter:

I am Peter. I am the oldest son. I can build the fence
the fastest.

John:

I am John. I am the second son . I can build the
strongest fence.

David:

I am David. I am the third son. I am the most clever.
My fence will be the best.

Father:

You will all build the fence together, my sons. You
can do it easily if you work together.

Narr 1:

And with that, the father sent his sons off to start their
work.

Narr 2:

The next day the father gazed down at his sons from
the hill above the pasture.

Father:

I am sad by what I see. My sons have not started to
build the fence. They are arguing again. Each one is
trying to tell the others what to do, and nothing is
getting done.

Narr 1:

The father walked down the hill to his sons.
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Father:

Sons, I want you to gather as many sticks as you can
carry. When you return, put all the sticks you
gathered into a bundle.

Narr 2:

The sons did as their wise father asked them to do.
They gathered many sticks and brought them to
where their father waited.

Father:

Each of you take one stick from this bundle that all of
you gathered. Try to break your stick.

Narr 1:

Each son broke his stick and the oldest son said:

Peter:

But this is so easy, Father.

Father:

Yes, my son. You are quite right. Each stick alone
breaks quite easily.

Narr 2:

Then the wise father tied a string around the bundle.

Father:

Now, I want each of you to try to break this great
bundle of sticks you gathered.

John:

I shall go first, for I am the strongest.

Narr 1:

John tried with all his might, but he could not break
the bundle. Neither of his brothers could break the
bundle either.

David:

What does this mean, Father?

Father:

My sons, you should be like this bundle of sticks, but
you are like the single sticks that broke so easily.

Narr 2:

With those words, the father left his sons.

Narr 1:

One week passed. The father decided it was time to
go to the pasture to see what had been done on the
building of the fence.

Father:

I am happy with what I see. All three of my sons are
working together, and the fence is almost finished .
My sons, what a fine job you have done! How did
you do it so well?
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Peter:

Father, after we cut down the first tree for fence
posts, we each tried to lift it. We each wanted to be
the first one to please you, but none of us could lift it
alone. We were only strong enough to carry it when
we worked together.

John:

And I could nail the posts together much faster when
David or Peter held them in place for me.

David:

We remembered what you said about the bundle of
sticks, Father.

Father:

My sons, you have done well. You have learned your
lesson and worked together. Like the fine fence you
built, we are all the stronger for it.

All :

A group is strong when everyone works together.
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WATCH OUT, RONALD MORGAN!

CHARACTERS:

RONALD
FATHER
MISS TYLER
MARC
DR. SIMS
NARRATOR

ROSEMARY
TOM
MICHAEL
MOTHER
BILLY

Ronald:

It all started when the bell rang. I raced across the
schoolyard and slid over a patch of ice.

Rose:

Watch out, Ronald!

Ronald:

It was too late. I slid into Rosemary and she landed in
a snow pile. When I got to my class I fed the goldfish.
I fed Frank, the gerbil, too.

Rose:

Oh, no. You fed the gerbil food to Goldie.

Ronald:

Oh, the boxes look the same.

Billy:

Can't you read the letters? F is for fish. G is for
gerbil.

Narr:

At recess Miss Tyler wouldn't let the students go
outside.

Miss T:

You'll get snow in your sneakers.

Ronald:

We decided to play kickball in the gym. The ball
bounced off my head.

Marc:

I'm glad you're not on my team .

Rose:

Can't you even see the ball?

Narr:

Then it was time for book reports.

Miss T:

Would you like to be first, Ronald Morgan?
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Ronald:

My book is Lennie Lion. I held up my report and
blinked to see the words. This book is about a lion
named Lennie. He's ferocious and good.

Miss T:

Lovely.

Narr:

After lunch the children looked out the window.
Everything was white.

Miss T:

It's time for a winter classroom.

Ronald:

I bent over my desk and drew a snowflake. Then I cut
it out.

Tom:

Ronald Morgan, why don't you cut on the lines?

Ronald :

When it was time to go home, Miss Tyler gave me a
note for my mother and father.

Miss T:

Maybe you need glasses.

Ronald:

I go to the doctor's office today.

Michael:

Can I go with you?

Ronald:

Mother, Michael, and I went to Doctor Sim's office.

Dr. Sims:

Look at these Es. Which way do they point?

Ronald:

I squinted and pointed. The Es looked smaller
and smaller.

Dr. Sims:

It's hard for you to see them .

Mother:

You'll look great in glasses.

Dr. Sims:

Yes, glasses will help. They'll make everything
look sharp and clear.

Ronald:

I tried on a pair of red frames. They slid down over my
nose. I tried round frames and square ones. Then I
put on blue frames.

Mother:

Good.
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Michael:

Good.

Dr. Sims:

The glasses will be ready in an hour.

Narr:

Michael, Ronald, and Mother went to the tie store.

Ronald:

My glasses are great, I told my father.

Father:

Now everything will look the way it should.

Ronald:

Then my glasses were ready. Just wait until
tomorrow. I'll be the best ballplayer, the best reader,
the best speller, the best everything!

Michael:

Wow!

Mother:

Nice.

Ronald:

Yes, I'll be the superkid of the school

Narr:

Before school, Ronald threw some snowballs.

Jimmy:

You missed! I'll throw one at you. Watch out! Oh, no.
It landed right on your nose.

Rose:

Ha, ha. Your glasses need windshield wipers.

Michael:

How come your glasses don't work?

Ronald:

In the classroom, I hung up my jacket and put my hat
on the shelf.

Miss T:

Where is our fish monitor?

Ronald:

I ran to give Goldie some food. This time I looked at
the box. The letters looked big and sharp. G is for
Goldie. F is for Frank.

Billy:

Oh, no. F is for fish. G is for gerbil.

Michael:

I don't think your glasses help.

Ronald:

I tiptoed to the closet and put the glasses inside my
hat.
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Rose:

Where are your blue glasses?

Ronald:

I have terrible glasses. I'll never be the superkid of
the class.

Narr:

When it was time for the children to go home, Miss
Tyler gave Ronald another note.

Mother:

I will help you with some of the words, Ronald. You
can read the note.

Ronald:

This is what it said, "Dear Ronald. I know you're sad
about your glasses. But glasses will not make you
throw better. You have to practice for that. And you'll
still trip if you don't watch out. Glasses help you to
see better. They make everything sharp and clear.
Please wear your glasses tomorrow. We'll make
snowmen for our winter classroom. Love, Miss Tyler
P.S. You ARE a superkid.

Ronald :

In school the next day I drew a snowman and picked
up the scissors to cut it out. Miss Tyler is right. The
lines are sharp and clear.

Rose:

Good snowman.

Miss T:

Just what we need for our winter classroom.

Ronald:

I agreed and picked up my blue crayon and drew a
few more lines.

Billy:

A super snowman for a superkid!

Ronald:

Everyone cheered.
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DANDELION

CHARACTERS:

DANDELION
JENNIFER GIRAFFE
LOU KANGAROO
READER1
THEODORE TAILOR
READER 2

Read 1:

On a sunny Saturday morning Dandelion woke up,
stretched and yawned, and jumped out of bed.

Read 2:

Dandelion looked out of the window and said,

Dande:

I wonder if the mail has come? I'll put on my sweater
and go outside to the mailbox.

Read 1:

There was a letter and his address was written in
fancy gold ink.

Dande:

(reads letter) Dear Dandelion: You are invited to my
tea-and-taffy party on Saturday afternoon at half-past
three. Come as you are. Sincerely, Jennifer Giraffe.

Read 2:

Dandelion was very excited about the letter.

Dande:

Why, that's today! It's a good thing I planned to get a
haircut! I'll just wash and dry the breakfast dishes and
make my bed nice and neat, then I'll run down the
street to the barbershop.

Read 1:

Lou Kangaroo had a chair waiting for Dandelion.

Lou:

First I'll trim Dandelion's hair, and then I'll give him a
shampoo.

Read 2:

When Lou kangaroo had finished, Dandelion looked a
bit foolish. His mane was frizzy and fuzzy and very
unruly.

Lou:

Maybe a wave would help. Look at this picture. It is
the latest fashion magazine for lions.

Dande:

Yes, I like that picture. A wave is surely what I need.
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Lou :

I'll begin your wave right now. I shall curl you mane so
it looks just like the picture.

Read 1:

When Dandelion looked in the mirror after the wave
was finished, he thought he looked magnificent!

Dande:

But now, I really should wear something more elegant
than just this sweater to the party.

Read 2:

So Dandelion went is it Theodore the Tailor who had
a shop down the street from the barbershop.

Theo:

I promise you, this jacket is the very newest style, and
it just fits you. All you need now is a cap and a cane.
Happy Crane will be happy to help you.

Read 1:

When Dandelion looked in the mirror, he hardly
recognized himself.

Dande:

What a dapper dandy I have suddenly become! It's
nearly half-past three! I've just time to get something
for my hostess. A bouquet of dandelion would be
perfect.

Read 2 :

Dandelion knew this tall door very well. He had been
to Jennifer's house many times before.

Read 1:

Dandelion rang the bell. When Jennifer Giraffe
opened the door she looked very surprised.

Jenny:

Yes? What can I do for you sir?

Dande:

Why, I've come to your party.

Jenny:

Oh, I'm sorry, sir, but you are not anyone I know! You
must have come to the wrong address.

Read 2:

With that, Jennifer closed the door right in poor
Dandelion's face.

Dande:

I'm Dandelion! This is the right address! You've
made a mighty mistake!
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Read 1:

There was no use knocking. The door stayed tightly
shut. Dandelion began walking back and forth. Back
and forth, up and down the long block he paced.

Read 2:

And as he paced, the sky grew dark. Then a sudden
gust of wind sprang up and blew away his beautiful
bouquet, and his snappy cap flew off.

Read 1:

To make things worse, it began to rain. It poured!
Dandelion dropped his cane and stood under a
weeping willow tree. The rain poured through the
branches. Dandelion was soaking wet.

Dande:

I'll take off this jacket and hang it on a willow branch to
dry. Lucky for me I kept on my sweater.

Read 2:

When the rain stopped, Dandelion decided to sit on
Jennifer Giraffe's front steps until his mane was dry.

Dande:

There are three dandelion flowers under the bottom
step where they have been protected from the wind
and rain. I will pick them for Jennifer and I will try the
door again.

Jenny:

Well, well! If it isn't our friend Dandelion at last.
We've been waiting for you for the past hour. I do
hope you weren't caught in that awful cloudburst!

Read 1:

Everyone at the party greeted him heartily. Later on
when all the guests were enjoying tea and taffy,
Jennifer said,

Jenny:

There was a silly looking lion who came to my door
earlier. I didn't know him, so I locked the door. He
finally went away.

Read 2:

Dandelion almost poured his cup of tea on his sweater
as he sat back and laughed with a roar.

Dande:

Oh, that was me! I was that silly looking lion!

Jenny:

Oh, dear me! I am sorry for having closed the door on
you! I promise never to do such a thing again.
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Dande:

And I promise you I will never again try to turn myself
into a stylish dandy. From now on I'll always be just
plain me!

34

Garden Gates
Silver Burdett & Ginn
Page 22-33
THE UGLY DUCKLING

CHARACTERS:

MOTHER DUCK
FATHER DUCK
UGLY DUCKLING
GOOSE

NARRATOR
CAT

MAN
WOMAN

Narrator:

Two fine ducks lived near the pond on a farm. Each
spring they were very busy with their nest.

Mother:

I must sit on the eggs to keep them warm.

Father:

I must bring food for mother duck to eat. When will
the eggs be ready to open? How many ducklings will
there be?

Narrator:

One day the farmer found an egg by the pond.

Man:

Look what I found. I guess this egg rolled out of the
Mother Duck's nest. I'll just put it back when she
takes her walk. She will never know it was missing.

Narrator:

The farmer hid the egg in the nest. That night the
Mother Duck felt the eggs stir.

Mother:

It won't be long now. I think we will be seeing
ducklings soon.

Narrator:

By the next morning the eggs began to open. Soon
there were five little ducklings.

Mother:

Oh, what pretty ducklings.

Father:

They are as fine as can be.

Mother:

But what is this? This big egg has not opened yet.
I'll just sit on it a little longer.

Goose:

You are sitting on a very large egg. You never can
tell. Maybe someone played a trick on you and put a
different egg in your nest.
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Cat:

Maybe it's an owl's egg.

Goose:

Maybe it's a snake's egg.

Narrator:

At last the big egg began to open and the last
duckling rolled out.

Father:

He doesn't look anything like the other ducklings. He
isn't little and yellow. He is big and gray. He is not
small and pretty. He is large and funny looking.

Mother:

Oh my! You are an ugly duckling. Maybe you are
not a duckling after all, and you are too ugly to be a
goose. Let's go down to the pond to see if you can
swim. If you are a duck, you will swim. If you are an
owl or a chicken, you won't be able to swim.

Narrator:

The mother Duck started out for the pond. The
Ducklings followed in a line. The Mother Duck was
the first one in the pond. Another baby duckling
splashed into the water. The Ugly Duckling jumped in
too, as the other ducklings just watched.

Mother:

Won't you join us in the pond? Come right in, the
water is fine.

Father:

The Ugly Duckling swims well. Now Mother Duck will
know he belongs to her.

Mother:

Come along children. It is time to meet the other
animals. Now watch your Father and walk as he
does, with your feet turned out. Remember the old
goose is the queen of the farm. When you meet her,
bend you neck.
Bend your neck and bow.

Goose:

What an ugly duckling that one is. Is it really a
duckling?

Mother:

It is a duckling. he is very clever. Out of all my
ducklings, he is the best swimmer and I think he is
cute.
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Narrator:

As the days went by, the Ugly Duckling grew sad.
Nobody would play with him. Everybody made fun of
him.

Man:

When I feed the animals, the Ugly Duckling is always
the last to eat.

Ugly Duck:

I am so ugly. I don't have any friends. I am going to
fly away. it won't matter if I leave, Since I am always
so alone.

Woman :

The Ugly Duckling left the farm and didn't say goodbye. He lived alone as the days grew cold. He
sometimes felt afraid, sometimes hungry, but he
always felt alone.

Narrator:

One day the Ugly Duckling came upon a flock of
beautiful birds. The great birds had long necks, and
feathers as white as snow. Their beaks were as
black as night.

Ugly Duck:

I want to talk to the birds. The birds spread their
wings to fly and as they flew away, they gave out a
loud cry. I want to join them. Now they are gone, I
feel more alone than before.

Woman:

Winter is coming fast. Since it is so cold, the Ugly
Duckling can't swim on the lake. he walked to my
house and I took the Ugly Duckling in.

Man:

The Ugly Duckling is safe and warm here, but he
misses the water.

Ugly Duck:

There is a deep blue lake where I saw some beautiful
birds swimming. I wanted to talk to them, but they
flew away.

Cat:

Don't tell me anything about water. I never get wet.

Goose:

Don't tell me anything about water either. I only swim
in the summer.

Ugly Duck:

Now it is spring. I will say good-bye to the man and
the woman. I will go back to the lake.
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Narrator:

The Ugly Duckling spread his wings and flew away.

Ugly Duck:

If only I had a friend. There is the lake, and there are
the beautiful birds again . I will talk to them. What
kind of birds are you.

Swan:

Why, I am a swan just like you. Won't you come
along with us since you are alone? You are so
beautiful you could be a prince of all the swans.

Ugly Duck:

You must be joking. I will look at myself in the water
of the lake. What a surprise! I am a beautiful swan.

Woman:

How happy the swan is. He was never an ugly
duckling. All along he was a baby swan.

Man:

Off went the young swan to join the other swans. he
lived at the lake and was always happy.
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THE CATERPILLAR AND THE POLLIWOG
WRITTEN AND ILLUSTRATED BY JACK KENT
CHARACTERS:

)

Narrator
Polliwog
Turtle
Little Caterpillar

Caterpillar
Snail
Fish

Narrator:

Down by the pond there lived a caterpillar who was
very proud of being different. She bragged about it to
her friends.

Caterpil:

When I grow up, I'm going to turn into something else.

Snail:

That's nice. But I really don't care one way or the
other.

Caterpil :

When I grow up, I'm going to turn into something else.

Turtle:

I don't blame you. I don't much like wiggly things.

Caterpil:

When I grow up, I'm going to turn into something else.

Polliwog:

What are you going to turn into?

Narrator:

But the caterpillar rushed away, looking for someone
else to tell her secret to.

Polliwog:

I wish I could turn into something else when I grow up!

Fish:

You will. All polliwogs do.

Polliwog:

What am I going to turn into, Fish?

Narrator:

But the fish saw a tasty bug and dashed after it.
Caterpillar had circled the pond and was going around
for the second time telling everyone that she was
going to change.

Caterpil :

When I grow up, Polliwog, I'm going to turn into
something else.
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Polliwog:

Soam I!

Caterpil :

You? I'm so surprised. I almost fell into the pond!

Polliwog:

The fish said so. Fish know things. They go to
school.

Caterpil :

That upsets me! I thought only caterpillars could do it.

Polliwog:

What are we going to turn into?

Caterpil:

Well, I'm going to turn into a butterfly!

Polliwog:

Then I guess I will, too! What fun! Let's do it
together.

Caterpil :

All right, although I would rather do it alone. But
I get to go first!

Polliwog:

I don't mind if you go first. I'm not at all sure how it is
done. I'll watch you.

Narrator:

So when the time came, the caterpillar started to spin
a cocoon.

Caterpil:

This is the tricky part.

Snail:

Why is Polliwog watching as Caterpillar spins her
cocoon? Now only her head is showing. I wonder if
Polliwog plans to spin a cocoon too?

Caterpil:

Now, I have to close the lid. And when I come out, I'll
be a butterfly.

Polliwog :

Go ahead! I want to see you do it.

Caterpil:

It will take a while.

Turtle:

Caterpillar is spinning again. Soon she will be out of
sight all together.

Fish:

Polliwog has been watching for a long time, but
nothing has happened. Polliwog has been watching
and watching for days and days and days.
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Narrator:

At last the cocoon started to move. The end of it
opened and, very slowly, the caterpillar climbed out.

Snail:

Only now she isn't a caterpillar anymore. She is a
Butterfly! A beautiful yellow butterfly.

Turtle:

Polliwog is sure excited. Look, he is hopping up and
down. In fact, he is hopping up and down, like a
FROG!

Polliwog:

I was so busy watching you, I didn't see what was
happening to me!

Caterpil:

Yes, now I'm a butterfly, but you're a very handsome

frog.

)

Fish:

It looks like Butterfly is going to fly off to try her new
wings. Poor frog sure looks puzzled.

Polliwog:

I thought I was going to be a butterfly.

Narrator:

As frog sadly looked at himself in the pond, a little
caterpillar wiggled by.

Caterpil:

When I grow up, I'm going to turn into something else!

Narrator:

But the frog wasn't listening. He was still looking at
himself in the water.

Polliwog:

I am, you know, a very handsome frog!
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THE HOUSE THAT NOBODY WANTED
WRITTEN BY LILIAN MOORE
ILLUSTRATED BY ARNOLD LOBEL
CHARACTERS:

Reader1
Reader3
Old Woman
Woman

Reader2
Old Man
First Man
Second Man

Reader 1:

There was once a little house that stood on a hill. It
was an old house--very old and very gray. It had
gray doors and gray windows, gray walls and a gray
fence.

Reader 2:

A little old man and a little old woman lived in this
house. And they had lived there for a long time.

Reader 3:

The old man and the old woman did not go out much.
But one fine day they made up their minds to visit
their friends.

Reader 1:

So they got into their little old car and rode away.
They rode uphill and downhill and then uphill and
downhill again.

Reader 2:

And at last they saw the house of their friends. It was
a little red house with white doors and windows, and
all around it flowers and green things were growing.

Reader 3:

The little old man and the little old woman had a good
time with their friends. Then they got into their little
old car and went home. They rode uphill and
downhill, then uphill and downhill again. And at last
they came to their own house.

Old Woman: MY! Our house is very gray, isn't it?
Old Man:

And there is nothing green to see when we look out.

Old Woman: Let's sell this house! Then we can buy a pretty
house!
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Old Man:

With grass and flowers growing around it.

Reader 1:

So the little old man and the little old woman tried to
sell their house. First a man came to look

First Man:

No. This house is too gray for me. I like a red house.
I will go away because I do not want to buy your
house.

Old Woman: Oh dear!
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Old Man:

Let's paint the house red. Then maybe the next one
will buy it.

Reader 2:

So the little old man and the little old woman painted
the house red. Soon after, a woman came to look.

Woman:

I like a house that has white windows and white
doors. I like a white fence and a white gate too. I will
go away. I do not want to buy your house.

Reader 3:

So the little old man and the little old woman painted
the windows white. Then they painted the doors and
the gate and the fence white, too.

Reader 1:

Soon after that, a man and a woman came to see the
house. They liked the outside.

Woman:

But it is so gray inside. We will go away. We do not
want to buy your house.

Reader 2:

So this time the little old man and the little old woman
painted the walls inside the house. They painted
some walls yellow and some walls blue. Soon
another man came to see the house.

2nd Man:

This is a pretty house. But I am looking for a home
with a garden. I will go away. I do not want to buy
your house.

Reader 3:

The old man and the old woman began to work on a
garden. Soon green grass was growing. Then one
day there were flowers--red and purple and yellow-growing all around the house.

43

Old Woman: Now, someone will want to buy this house! Then at
last we can buy the house we want.
Old Man:

What kind of house do we want?

Old Woman: Well, we want a pretty house.
Old Man:

Painted inside and out?

Old Woman: Oh, yes!
Old Man:

With grass and flowers growing around it?

Old Woman: Oh, yes!
Old Man:

Ha, ha! Look around.

Reader 1:

So the little old woman looked around. She saw a red
house with white windows and doors, a white fence
and a white gate, too.

Reader 2:

Inside the house she saw bright yellow and blue
walls. Outside she saw grass and flowers growing.

Old Woman: Well! This is a pretty house, isn't it?
Old Man:

This is just the house we want!

Reader 3:

So the little old man and the little old woman went
right on living in the little old house on the hill. Only it
wasn't a little gray house anymore.
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PUSS IN BOOTS

CHARACTERS:

NARRATOR
PUSS
MILLER'S SON
KING

GIANT
PRINCESS
COACHMAN
READER

Narr:

Once long ago there was a miller. When he was so
old that he could no longer work, he gave all of his
things to his three sons.

Reader:

He left the mill to his oldest son, and the donkey to his
second son. To his youngest son he left the cat,
Puss.

Son:

I am very sad. My brothers can use the mill and the
donkey to work together every month of the year. But
how can I ever make a living with just a cat?

Reader:

Now puss was a clever cat and could understand what
people said.

Puss:

Have boots made for me so that I can run though the
field. And get me a sack with a cord. If you do this,
you will never be unhappy again.

Narr:

The miller's son was very surprised to hear the cat
speak, but he did as Puss told him.

Reader:

He got Puss a sack with a strong cord and he had fine
red boots made to the cat's size. When Puss had
learned to run in his new boots, he went to a field
where many wild rabbits lived.

Puss:

I will put some carrots in this sack. Then I will hide
behind a tree and wait.

Narr:

Soon a hungry young rabbit came along and hopped
right into the sack. Puss quickly pulled the cord. he
put the
sack on his back and hurried to the
King's castle.
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Reader:

Puss knocked on the door. Out came the King and his
men.

Puss:

How do you do, your majesty. My owner, the Marquis
of Carabas, sends this rabbit to you.

King:

I have never heard of the Marquis of Carabas. But I
love rabbit, so I will gladly accept this gift.

Reader:

The next day Puss went to a wheat field. This time he
put golden grain into the sack.

Puss:

Now I will hide in the high grass and make the sound
of a partridge.

Narr:

Two partridges heard the call and ran into the sack.
Puss hurried to the King's castle.

Puss:

Good day, your majesty. Here is another gift from the
Marquis of Carabas.

King:

The Marquis of Carabas must be a good man to send
me all these fine treats.

Coach:

The King has said that we should get his coach ready
for a ride along the river today.

Princess:

Yes, the King is taking me, the Princess, with him.

Reader:

Puss heard the coachman and the princess talking.
He ran all the way from the King's castle to the
youngest son's house.

Puss:

Today your riches will be made. All you must do is go
for a swim in the river. Leave the rest to me.

Reader:

The miller's son did as Puss told him. He went to the
river, took off his clothes, and jumped into the water.
Puss hid the young man's clothes behind a rock.

Narr:

No sooner had Puss hid the clothes than the King's
coach pulled up.
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Puss:

Help! Help! The Marquis of Carabas has been
robbed!

Narr:

When the King heard this, he stuck his head out of the
window.

King:

Stop the coach! I remember that cat. He brought me
many fine gifts from his owner, the Marquis of
Carabas.

Puss:

Your Majesty, someone has taken my owner's clothes.

King:

Coachman, drive back to the castle. You're to get my
best clothes for the Marquis of Carabas.

Reader:

The miller's son was very surprised. He whispered to
Puss.

Son:

Who is the Marquis of Carabas?

Puss:

I have told the King that You are the Marquis.

Reader:

The miller's son dressed in the beautiful clothes.

Princess:

Look father, the Marquis of Carabas looks as fine as
you in those clothes.

Puss:

Now you must thank the King. Leave the rest to me
and your riches will soon be made.

Son:

Thank you for these very fine clothes.

King:

You're most welcome. Would you please join us for a
ride?

Princess:

Sit next to me. I am happy to meet such a fine young
man.

Narr:

Puss ran on until he came to a field of where some
farmers were working.

Puss:

Farmers! When the King drives past and asks you
who this field belongs to, you must say it belongs to
the Marquis of Carabas. If you don't, something awful
will happen to you.
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Reader:

Soon the King passed by in his coach.

King:

Who does this field belong to?

Man:

To the Marquis of Carabas.

King:

You have very fine land.

Reader:

The son saw what Puss was up to and said nothing.
But he smiled at the princess and she smiled at him.

Narr:

Puss ran as fast as his boots could carry him until he
came to a great castle that belonged to a mean old
Giant.

Giant:

I own all the lands the King passes. For many years I
have made the farmers work for me. I can turn myself
into many things.

Puss:

Here is the Giant's castle. I will knock to see if he is
here.

Giant:

What do you want? Oh, it is only a cat at the door.

Puss:

I could not pass this way without meeting you. Is it
really true that you can change yourself into a lion or
an elephant or anything you want?

Giant:

Oh, yes, I can change into many animals. See, now I
am a elephant.

Puss:

Wow! Can you become a lion?

Giant:

Roar! Now I am a lion.

Puss:

That's great. It must be easy for you to turn into
something large. But can you turn into something
small?

Giant:

Yes! Squeak, squeak. Now I am a mouse.

Reader:

That was just what Puss had been waiting for. With
one jump he caught the mouse and ate it up. And that
was the end of the mean old Giant.
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Coach:

Now we are at the gates of the Giant's castle. I'll stop
the coach, your Majesty.

Puss:

Welcome to the castle of the Marquis of Carabas.

King:

Does this beautiful castle belong to you too, Marquis?
I thought a Giant lived here.

Son:

Not any more.

Reader:

Puss brought them all to a grand room. A fine meal
had been made for them by the cook. The cook was
much happier working for Puss than for the Giant.

King:

I am very pleased with you Marquis. I like your castle
and your lands.

Princess:

Father, Will you ask the Marquis if he would like to
marry me?

King:

You may ask the princess to marry you. You both
seem to like each other so very much.

Princess:

Oh, yes. Let's have the wedding this very afternoon.
Then we will have a great party that will last long into
the night. I will even dance with Puss in his red boots.

Son:

Thank you Puss. You have been a great help to me.
Tomorrow I shall have a special throne made for you.

Narr:

And they all lived happily every after.
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Under The Moon
Scott, Foresman Reading: An American Tradition
Page 235

LITTLE OTTER'S COASTING PARTY
CHARACTERS :

NARRATOR 1
NARRATOR 2
LITTLE OTTER
MOTHER
COUSINS

WOODCHUCK
SKUNK
RACCOON
AUNTS AND

Narr 1:

Little Otter flopped on his stomach and went sliding
down the hill of snow. Then Mother Otter went sliding
down the hill and stopped right next to him. This was
the first snow of the winter and they wanted to play.

L. Otter:

Let's do it again, Mother.

Mother:

Yes, let's slide clear to the bottom .

Narr 2:

Mother Otter and Little Otter went sliding down the
hill until it was as smooth as glass.

L. Otter:

It would be fun to have a coasting party.

Mother:

Who would come to your coasting party?

L. Otter:

I will ask all my friends. They will love to play in the
snow with me.

Mother:

Good. You ask you friends, and I will make popcorn.

Narr 1:

Mother Otter fixed Little Otter's hat and gave him a
kiss. Then he rushed off to ask his friends to the
party.

Narr 2:

When Little Otter came to Woodchuck's house, he
tapped at the door. There was no answer. Just as
Little Otter turned to leave, Skunk opened the door.

Skunk:

What do you want, Little Otter?

L. Otter:

Is Woodchuck at home? I want to invite him to a
coasting party.
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Skunk:

Yes, he's home, but he is sleeping. He plans to sleep
until spring.

L. Otter:

Would you like to come to a coasting party?

Skunk:

No, I would not! Now go away.

Narr 1:

Then Skunk slammed the door in Little Otter's face.

L. Otter:

Skunk can be a real crab sometimes.

Narr 2:

Raccoon was sitting in a tree close by.

Raccoon:

You are right. Skunk can be an unpleasant fellow.

L. Otter:

No one wants to come to my coasting party.

Raccoon:

A coasting party! That sounds like fun.

L. Otter:

Would you like to come?

Raccoon:

Yes, I would like to.

Narr 1:

Just then clouds moved into the sky. It grew darker
and darker.

Raccoon:

It is going to snow. I do not like snow. I am going
home until it is over.

Narr 2:

A few snowflakes floated down. Then the snow
started falling faster and faster. Soon it was hard for
Little Otter to see where he was going. Snow fell all
around him.

L. Otter:

I must go home too.

Narr 1:

As little Otter came near his home, the snow stopped
falling. He was surprised at what he saw. All of his
cousins and aunts were coasting on the hill.

Aunt:

We have come to your party, Little Otter. The snow
is just right. We will have a wonderful time sliding
down this hill.
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L. Otter:

Great! I thought no one would come to my party, but
I was wrong.

Cousin:

I bet I can beat you to the bottom of the hill, Little
Otter. Here I go.

L. Otter:

My family is really my best friends. I have the most
fun when we do things together.

Narr 2:

Little Otter's mother and aunts coasted down the slide
on their stomachs many times. Little Otter's cousins
coasted down the slide on their stomachs many times
too. But Little Otter was so happy that he coasted
down the slide more times than any of his cousins or
his aunts.
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Under the Moon
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Page 192-203
A BELL FOR THE CAT--A FABLE BY AESOP

CHARACTERS:

NARRATOR
KING MOUSE
SHY MOUSEGRUMPY MOUSE
SILLY MOUSE
WISE MOUSE
PRINCE MOUSE CAT
PRINCESS
BABY MOUSE

Narrator:

Once upon a time in a castle far away, King Mouse
called a meeting of all the mice to discuss an
important
problem.

King M:

Welcome, my brave mice.

ShyM:

Oh, Oh! He called us brave. I'm not brave. I'm
afraid.

Grumpy M:

You are always afraid.

Silly M:

Well, I'm not afraid. I'm just a tiny bit frightened .

WiseM:

Not one of us is safe. We are all afraid. Now quiet
down and let the King Mouse speak.

King M:

I have called you all together to discuss our safety.

All Mice:

Yes, we must figure something out. (Whisper among
themselves)

Baby M:

It's true. What can we do?

KingM:

(Pounding the table) Order! Order! We must solve
the problem of our enemy, the Cat!

Narrator:

ZAPP! As soon as King Mouse said CAT, it bounded
into the room. Its eyes were green and scary! Its
mouth was angry and scary. Its teeth were white and
scary.
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Cat:

Here I am! The enemy you need to consider is here.
What should we discuss, my pretty little mice?

All Mice:

Let's run!

Cat:

Wait! Should we discuss my green, scary eyes?
Should we discuss my big, white teeth? No! Instead,
let's consider how hungry I am.

Narrator:

Suddenly there were no mice to consider anything.
They had bounded off in every direction to hide
beneath anything around. The mice hid for a long
time. Finally when it was safe, King Mouse gave the
signal to the others.

KingM:

All is clear.

Silly M:

Wow! I feel as if I have seen a ghost.

WiseM:

Ghosts are not real. Ghosts are not our trouble. Cat
is
our problem.

Prince M:

I have an idea that may solve our problem. It will foil
our enemy and end our trouble for good.

All Mice:

Wow! What will foil our enemy?

Prince M:

The trouble with Cat, is that we can never hear him
coming . He is quick and quiet.

Baby M:

It's true! It's true! We can never hear him coming.

Prince M:

Cat has a collar. The Princess of the castle put the
collar on Cat's neck to make Cat look pretty. Now, if
the Cat had a bell on the collar, we would hear the
bell ring. It would be our danger signal.

All Mice:

Wow! What a perfect plan.

WiseM:

Wait. There is just one little problem to consider.
Who will put the bell on Cat's collar?

ShyM:

Not I.
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Silly M:

Oh me, oh my, not I.

Grumpy M:

I consider it a silly plan. I will not put a bell on Cat's
collar.

All Mice:

Not me. I won't do it. It's a silly plan.

King M;

Come to order! It is a good plan. The bell is a good
danger signal. I order someone to try.

Prince M:

Wait. No need to order someone. It was my idea.
will do it.

All Mice:

Wow! Prince Mouse will do it.

Prince M:

I will wait until Cat is asleep. When I give the signal,
Cat will be wearing the bell. We will be safe.

Narrator:

Prince Mouse watched Cat. He waited and waited.
At last cat closed his scary green eyes. Prince
Mouse crawled out from behind a table, pulling the
bell with him. He was frightened. It was scary to be
that close to Cat's scary green eyes opened wide.
Suddenly Cat jumped. Prince Mouse ran behind a
table leg just in time. In his hurry, he left the bell
behind.

Silly M:

Oh me, oh my. Our plan is foiled .

Shy M:

We wanted to foil Cat, but we were foiled instead.

Baby M:

That's true.

Wise M:

I have a plan. My plan to solve our problem is to wait
and watch.

Silly M:

Is that a silly plan or a wise plan?

All Mice:

Silly plan! Wise plan!

King M:

Order. Come to order!

Narrator:

All the mice watched and waited. They waited and
watched. Then as they watched, Cat began to play
with the bell. Cat bounded after the bell around the
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castle floor. Soon the princess of the castle walked
by.
Princess:

You found a pretty golden bell. Won't that look nice
on your collar? Here let me put it on for you.

Narrator:

The princess put the bell on Cat's collar. The mice
lived happily ever after.
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P. 221-230

THE WISE CLOWN
By Paul Galdone
Based on a tale by Fancois Rabelais

CHARACTERS :

Narrator 1
Narrator 2
Narrator 3
Porter

Cook
John the Lively
People 1
People 2

Narr 1:

There is an old saying that a wise man can hear
clever words from a clown. This story happened long
ago in a small town far away.

Narr 2:

Many years ago, a hungry porter stopped in front of
the shop of a roast meat seller.

Narr 3:

A fat goose was roasting over a fire. The goose
smelled so good that it made the porter even
hungrier.

Porter:

I will take a small loaf of bread from the pack I'm
wearing. This bread will be my meal, but before each
bite, I will. hold it up to be flavored by the smoke from
the roasting goose.

Narr 1:

From behind the table the cook watched, but said
nothing.

Porter:

This is my last bite, and it did taste much better
flavored by the smoke of that goose.

Narr 2 :

Before the Porter could take the last bite, the Cook
suddenly took him by the neck and told him to pay
forthe smoke he'd used from the roast goose.

Porter:

But, you have sold nothing to me. I have taken
nothing of yours. I should pay you nothing. As for
the smoke, it would have gone into the air even if I
was standing here or not. Who has ever heard of
selling smoke?
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Narr 3:

The angry Cook shouted at the Porter in a loud voice
so that the people of the town would hear.

Cook:

I have never seen you before now. I don't see why I
should feed you with the smoke of my good roast
goose. If you do not pay me at once, I will take the
wood from your pack. Then I will split the wood and
use it for my kitchen fires.

People 1:

Look, that Cook is trying to pull the strap of the bulky
pack the Porter is wearing!

People 2:

Now the Cook is starting to pull himself away from the
Cook, and they are shouting at each other.

Narr 1:

From all sides of the town, people came running to
watch what was happening.

Narr 2:

Standing in the middle of the crowd was John the
Lively. He was the King's clown.

Narr 3:

When the Cook saw the clown, he stopped fighting .
Then he said to the Porter.

Cook:

This is John the Lively. Everyone knows him as the
King's clever clown. Will you let him be the judge in
this fight and accept his decision?

Porter:

Yes, I'll accept his decision.

John:

I have decided to help the two of you with your
problem. First I will listen carefully as you tell me why
you are fighting.

People 1:

John the Lively is very clever. He has listened to the
stories. What will he do next?

John:

Porter, take a piece of money from your belt, if you
have it.

People 2:

Look, the Porter is bowing to such a wise judge, and
he is taking a silver coin from his belt that he wears.
And now, he's giving the silver coin to John the
Lively. Whatever can this mean?
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Narr 1:

John the Lively accepted the silver coin and put it in
his hand. He made the coin ring to find out if it was
made of good silver. Then he lifted it to his right eye
to see if it was well marked.

Narr 2:

The crowd watched while the Cook and the Porter
waited for the decision. Finally, John the Lively
handed the coin to the Porter.

John:

Now, make this silver coin ring on the table.

Narr 3:

The Porter dropped the silver coin on the table so
everyone could hear it ring. Then he picked up the
coin, turned to John to hear his decision.

People 1:

John the Lively is coughing two or three times to clear
his throat. Why doesn't he hurry? Everyone is
waiting to hear what he has decided.

People 2:

Be quiet. John the Lively is about to speak.

John:

I have decided that the Porter who ate his bread with
the smoke of the goose has fully paid the Cook with
the sound of his money.

Narr 1,2,3:

This decision by John the Lively seemed so grand
and clever to the people. They thought a more clever
decision could not have been made by the best judge
in the world.

People 1:

The Cook will think twice before he tries to charge for
his smoke another time.

People 2:

Yes, and the Cook will live happily ever after.
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STONE SOUP

CHARACTERS:

)

NARRATOR
SOLDIER 1
SOLDIER 3
VILLAGE WOMAN

VOICE
SOLDIER 2
VILLAGE MAN
MAYOR'S WIFE

Narrator:

Long ago in a far land, some soldiers were marching
home from war. They were very tired. They were
very hungry. The soldiers would have been glad for a
bowl of soup. But how could they make soup? They
had nothing to put in the pot except some stones they
found in the road.

Voice:

In the distance the soldiers saw a small village. They
thought about the beds and food they might find
there, and they walked faster.

Soldier 1:

I would give anything to get a loaf of warm bread and
a nice bed to sleep in.

Soldier 2:

I would be glad to get even one slice of bread, and a
warm barn to sleep in.

Soldier 3:

We will be lucky to find a few stale crusts before we
are chased from the village. The town's people do
not want to share with strangers.

Soldier 1:

Still we can ask.

Soldier 2:

Yes, if we do not ask, we will never know.

Soldier 3:

All right. You will ask. Then you will know.

Narrator:

The town's people had seen the soldiers coming and
began to hide their food. They hid vegetables in
cellars and under beds. They put barley into pillow
cases. They hung meat inside the closet. They
lowered pails of milk down into the wells.
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Voice:

The villagers went into their houses and waited.
When the soldiers arrived, they knocked on the first
door they saw.

Woman:

I have no extra beds and too little food for myself.

Narrator:

The soldiers went to the next house, but the answer
was the same. There was no food. There was no
place to sleep. Then one of the soldiers had an idea.

Soldier 1:

Good villagers, since you have no food, perhaps you
will let us borrow a large cooking pot. Then we can
make a pot of stone soup.

Man:

Stone soup? Who ever heard of stone soup?

Woman:

This is something we must find out about. Someone
bring a pot quickly.

Voice:

When the pot had been brought to the village square,
the soldiers filled it with water, and built a fire under
it.

Soldier 2:

Finding some good soup stones is the most important
part of the soup.

Narrator:

The soldiers looked and soon found some smooth
stones. They put the stones into the pot and brought
the water to a boil. Then they sniffed the pot.

Soldier 3:

Something is missing!

Soldier 1:

Yes, something is missing, but what?

Soldier 2:

Salt and pepper! We know you have no food, but
could you find a bit of pepper and some salt? That
will bring out the flavor of stone soup.

M. Wife:

Here is some salt and pepper you can use.

Soldier 3:

Thank you. It makes the soup smell better already.

Soldier 2:

A good stone soup should have some onions. But
since there are none, we will do without.
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Woman:

I may have an onion or two. Yes. I'll drop these into
the stone soup.

Soldier 1:

This will be a good stone soup. It is sad we don't
have any celery. But that would be asking for too
much. After all, we were lucky to find some good
soup stones.

M. Wife:

I'll run home and get some celery. I'm sure I have
some to spare.

Soldier 2:

This soup is good, but something is lacking.

Soldier 3:

There are no carrots in our soup.

Soldier 1:

There is no sense asking for something that no one
has.

Man:

Carrots? I might just have one or two carrots at
home. See, here are several crisp carrots which I will
slice for the soup.

Soldier 2:

The stones are cooking very nice. Just smell the
soup. Too bad we don't have a few potatoes. But
why wish for something you can't get.

Man:

You may have this armful of potatoes. I'll help you
peal them for the soup.

Soldier 3:

The soup is a bit too thin. But since there is no
barley to thicken it, we will have to be happy.

Woman:

I do have a bag of extra barley. Here stir it into the
soup.

Soldier 1:

A perfect stone soup.

Soldier 2:

If only it were a bit richer. Too bad we have no milk
to stir in.

M. Wife:

I just happen to have a spare bucket of milk from my
cow.

Soldier 3:

With a bit of meat, this soup would be just like the
soup we made for the king last month. But since
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there is no meat, we must be content with what we
have.
Narrator:

The villagers were excited. The soldiers had cooked
for the king. The town's people ran to their houses
and came back with big pieces of meat for the soup.
When at last the soup was ready, the soldiers tasted
it.

Soldier 1:

It is thick!

Soldier 2:

It is rich!

Soldier 3:

It is fit for a king .

Voice:

Now the villagers decided that if the soup were really
fit for a king, then it could not be served alone. So
they brought out loaves of bread and roasts and
barrels of cider. Long tables were set in the village
square, and everyone sat down to eat. And all the
villagers agreed that the soup was thick, rich and fit
for a king. They could hardly believe it had been
made from stones.

Soldier 1:

Good-bye friends. We must return to our homes now.

Soldier 3:

Good-bye friends. Thank you for the great soup.

M. Wife:

Imagine, thick, rich soup made from stones. No one
will ever believe it. After all who ever heard of stone
soup?

63

What Do I See
Scott, Foresman Reading: An American Tradition
Page 19
SEND WENDELL
CHARACTERS:

WENDELL
ALICE
JAMES
UNCLE ROBERT

MAMA
WILLIAM

JULIE
NARRATOR

Narrator:

Wendell lived on the top floor in a big building. He
lived with Mama, Papa, William, Alice, James, Julie
and baby Anthony. Mama and Papa and the children
all liked each other and everybody laughed most of
the time. But in a family there is always work to do.

Mama:

Alice, go over to Mrs. Turner's and borrow a cup of
milk.

Alice:

I can't right now. My friend is coming to pick me up.
Send Wendell.

Mama:

William, please take out the trash.

William:

I have to play ball. Send Wendell.

Mama:

James, here is some money. Go to the store and get
a loaf of bread for lunch.

James:

I'm too little. Send Wendell.

Narrator:

Wendell liked to help Mama, but sometimes he
wished that William, Alice, Julie and James like to
help as much as he did. Early one Thursday
morning, Mama said:

Mama:

Julie, go see if there is any mail.

Julie:

I have to put my doll to bed. Send Wendell.

Narrator:

So Wendell went down to the mailbox.

Wendell:

Here, Mama. There is one letter. Who is it from?
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Mama:

Uncle Robert is coming to see us next Thursday.
Think of that! All the way from California!

Wendell :

I know about Uncle Robert. He has a farm in
California, but California is so far away.

Narrator:

No one in the family had ever seen Uncle Robert but
Mama and Papa. The days went by and the family
got ready for Uncle Robert. Wendell did the most to
get ready, except for Mama.

Mama:

Alice, I'm busy. Take the baby out, but be careful not
to go too far.

Alice:

I'm busy too! Send Wendell.

Mama:

William, go around the corner to the cleaner's for me.

William:

I have school work to do. Send Wendell.

Mama:

Wendell, will you go to the cleaner's for me? Here is
some money to pick up your father's suit. Be careful.

Narrator:

Wendell went down to the first floor. By the door was
the biggest man he had ever seen. The man was
reading the names on the mailboxes. He turned and
looked at Wendell.

U. Robert:

Ha, ha! You must be James.

Wendell:

No, I'm Wendell

U. Robert:

I'm your Uncle Robert.

Narrator:

Wendell began to feel nice inside. The nice feeling
came out all over his face. He could feel the corners
of his mouth turn up.

Wendell :

I have money and I'm going to the cleaner's for
Mama.

U. Robert:

You are a good boy to help out. I'll give you a ride.
You never saw your grandpa did you?

Wendell:

No.
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U. Robert:

When you grow up you are going to look just like him.

Narrator:

Because Wendell could feel that nice feeling again,
the corners of his mouth turned up more than ever.
Uncle Robert asked about each one in the family.
Wendell told a little bit about everybody. Uncle
Robert listened and smiled. When Wendell and
Uncle Robert got home, everyone talked at once and
jumped up and down.

Julie:

We are happy to see you, Uncle Robert. We have
been getting ready for you.

James:

Tell us about your farm in California, Uncle Robert.

U. Robert:

Tomorrow, I will take all you children to the zoo, and
the next day we will take a long bus ride to see the
city.

Mama:

Tell us about how things are in California Robert.

U. Robert:

My children are growing up. They do not want to stay
on the farm. They want to go to work in the city, so I
may need someone to help on the farm for the
summer.

Narrator:

At last it was time for Uncle Robert to go back to
California.

Wendell:

I wonder if I will ever see Uncle Robert again.

U. Robert:

Wendell, your Mama and Papa say when you finish
school you can come help on the farm. Would you
like that?

Wendell :

Yes! I would like to spend the summer helping you at
the farm.

Mama:

Alice, take this plate back to Mrs. Wilson.

Alice:

I just got home from school. I'm busy. Send Wendell.

Wendell :

I have to write a letter to Uncle Robert.
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Mama:

Wendell is busy, Alice. You will take the plate to Mrs.
Wilson.

Narrator:

Wendell got a pencil and paper. At the top of the
paper he wrote in big, careful letters.

Wendell:

Dear Uncle Robert.
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CHAPTERS
SUMMARY, CONCLUSIONS, RECOMMENDATIONS

Summary
The purpose of this project was to develop sixteen plays adapted from both the
Silver Burdett & Ginn and Scott Foresman basal reading series. Drama was intended to
be the vehicle through which involvement and interest in expressive language skills would
be encouraged.
Educators continually seek methods to encourage students to better comprehend
print. One such method is drama. During drama students draw upon their experiences and
past knowledge in order to supply all the pertinent story details and transform the written
language to sounds and action. This process encourages children to look for meaning in
their reading material.
The visual aspect of drama allows children to learn from the interpretations of their
peers and clarify their own conceptions. Drama gives teachers a channel into their
students level of comprehension as students use their voices and bodies to communicate
their understanding.
Reflection and self-evaluation are very important parts of the dramatic process.
Reflection helps the children continuously synthesize the language and action of the play.
Through self-evaluation, children analyze their performance and vocalize their thoughts,
feelings and reactions. By participation in discussions, children talk about the deeper
issues surrounding a play. They learn how to express themselves fluently and to
communicate their ideas.
Drama expands a child's range of experiences by vicariously involving them in life
situations. They are able to relate to characters and practice making decisions and
resolving conflict with no permanent consequences. In this way, children gain personal
meaning and make sense of social, ethical and moral concepts.
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Drama keeps children involved in the learning process though verbal and physical
experiences. By performing a play, children are better able to understand the concept of
space and time. In addition, children see a reason for reading when they know that they
are going to be dramatizing their play.
Numerous studies, such as Henderson and Shanker (1978), Stewig and Vail (1985)
and Paley (1978), support the theory that drama integrated into the reading program
promotes language growth and increased enjoyment and motivation. This is so because
drama provides an avenue for children to practice using expressive language in a
meaningful context, as well practicing vocabulary and comprehension skills.
Perhaps most importantly drama is an enjoyable and social activity. Children work
in cooperative groups and are active and involved throughout the activity.
The purpose of this study was to develop a set of adapted plays from basal stories to
facilitate the integration of drama and its benefits into a basal reading program.
The research literature revealed that plays are an excellent tool for improving
language, reading, and comprehension skills. Teachers can easily and successfully
incorporate drama into their existing reading programs.

Conclusions
As a result of research evidence on the integration of drama and reading the
following statements can be made:
1. Drama strengthens a child's ability to understand written and spoken language.
2. Drama teaches children to apply their personal experiences and knowledge to
understand what they are reading and speaking.
3. Drama expands and clarifies a child's concepts and ideas.
4. Drama creates a cooperative learning experience.
5. Drama helps children reflect upon language.
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6.

Drama places learners in a variety of contexts and vicarious life situations which

generate thoughts, feelings and language beyond their typical experiences.
7. During drama children are physically and verbally active which promotes learning and
understanding.
8. Studies indicate that drama promotes significant growth in the cognitive, affective, and
psychomotor domains.
9. Studies indicate that children participating in drama are more motivated, more involved
in their learning experience and they express enjoyment of the activity.

Recommendations
The following recommendations are made in response to the research done for this
study:
1. The story plays in combination with discussion, reflection and evaluation sessions
should supplement traditional basal instruction.
2. Drama should be used as an instructional strategy for reluctant readers.
3. Drama should be used to motivate, add variety and a new format to reading
instruction.
4. Drama should be integrated into elementary basal reading programs to develop
language skills and reading comprehension.
5. Further studies researching the benefits and uses of drama should be conducted to
increase awareness of drama among educators.
6. More dramatic materials and plays should be produced to make the application of
drama practical and enticing.
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